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“A few books, but very few, have been written that explain democracy other than in abstract terms . . ."

Problems in General Education

Those who know education best have sometimes felt

it to be headed in the wrong direction.

One late,

great 0. U, professor agreed, and here is his Why.

T}msr; wHo can remember with a sense
of correct evaluation the events since
the beginning of the present century rea-
lize that the past 50 years constitute a
period of invention and perfection of those
inventions which has changed the world.
Hundreds of new words and terms appear
in print and are heard on the street and on
the farm.

We have been engaged, and are still en-
gaged, in a revolution of society as im-
portant, if not more important, than the
combined industrial, intellectual and po-
litical revolutions of the last half of the
18th and the first quarter of the 19th cen-
turies. Our higher educational system prior
to 1914 did not undergo many fundamen-
tal changes, but since that time there has
been expansion in every direction—both
vertical and horizontal—and without suf-
ficient direction.

Had engineers known in 1920 that high-
ways would be used today for automobiles
that travel comfortably at 60 or more miles
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an hour and by trucks with the capacity of
freight cars, they would have constructed
better highways. Even more parking space
would have been provided in cities. A half-
century ago the Wright brothers built an
airplane that flew. Today we have jet-pro-
pelled planes. Our planes today leave New
York at 6 p. m., New York time, and ar-
rive in Los Angeles at 6:30 p. m., Los
Angeles time. The first airports would
have been built differently had such air
speed been anticipated.

Millions of dollars’ worth of natural gas
would not have been wasted in the carly
years of this century had our engineers
known its value and probable use. Social
legislation would not have been so delayed
if legislators and others had known in 1920
somerhmg about the need of social security.

It is no wonder then that men and
women, mostly men, concerned with the
problem of creating facilities for hxghcr
cducation, failed to see what would
needed today. With exuberance and en-
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thusiasm, departments, divisions, schools
and colleges were expanded and multiplied.
This condition prevailed for several rea-
sons. Higher education was expected to
meet the needs of society but not many
scemed to know what those needs were.
Today evaluation of our educational pro-
cedures is under serious consideration with
the hope that the next few decades may not
be barren of good results.

The current evaluation of higher educa-
tion has come before teachers, directors,
deans and other administrators, General
education is now looked upon as one, and
only one, method of preparing students for
living today and in the future. The current
and lively discussions on general education
now before the public are evidence of a de-
mandthatwmﬁhmgpmwhem S

If our American society, in short if our
democratic heritage, is to mean auyl:hmg
for the remainder of the century, to say
nothing about the next century, m ﬂﬂ‘
absolute need of a revision of our :
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can be done? Would such a procedure of
training and operation be democratic?
These are a few of the quesuons confront-
ing educators who are conscious of our
dile .

The trained personnel in our armed
forces guide and shape our destiny with
the aid of millions of men and women
called to service in emergencies. Could
there not be a product from institutions of
higher learning capable of directing society
through legislation and its proper execu-
tion? This would not be conducive to class
society any more than our armed forces
constitute a class society. It would involve
participation on the part of everyone—a
group larger than the active participants at
the present time. This might be a leader-
ship group.

Democratic leadership in American so-
ciety is not well enough understood. Is gen-
eral education an agency by which such
leadership could be produced even if such
group leadership is desirable? The answer
seems definitely to be in the affirmative.
Certainly there must be other methods of
achieving the goals, but they do not seem
to be at hand. . . .

ROADLY SPEAKING, education is divided
Binlo general and special education.
The differences and relationship of the two
must be understood. In preparation for the
presentation of the case for general educa-
tion the Harvard Report stated:

“The term, general education, is some-
what vague and colorless; it does not mean
some airy education in knowledge in gen-
eral (if there be such knowledge), nor does
it mean education for all in the sense of
universal education. It is used to indicate
that part of a student’s whole education
which looks first of all to his life as a re-
sponsible human being and citizen; while
the term, special education, indicates that
part which looks to the student’s com-
petence in some occupation. . . ."”
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principle of our democratic ideals. It will
only serve to strengthen our unity, that
quality so much desired in our present age,
which in turn will preserve liberty and its
product—democracy.

General education aims to produce
knowledge and understanding which in
turn affords “a more abundant personal
life and a stronger, freer social order.” Up-
on this a specialized training may safely be
based. Our physical scientists are amply
aware of this need. Liberal education is a
part of the agency by which this better
social order may be acquired, but it is not
enough. . ..

The purposes of general education are
to equip the individual with ability to per-
form and behave as becomes a good demo-
cratic citizen. Eleven specific attainments
are stated as equipment for democratic liv-
ing. They cover such activities as personal
conduct, participation in local, state and
national affairs, world understanding, hu-
man welfare, expression of ideas, emotional
and social adjustment, health, fine arts,
family life, vocations and constructive
thinking. Any educational program that
affords such fitness for living can be ad-
ministered only with great wisdom. The
high goal should not discourage educators.
Rather it should be an inspiration. It does
scem imperative.

These are American views. Education
demands the free flow of ideas. There is
reason for our knowing more about educa-
tional concepts among the allied democ-
racies. Isolationism in education might be-
come as fatal as it proved to be in the po-
litical world prior to World War I1. . . .

Max Beloff, member of the staff of Ox-
ford University, says that the university
must overcome ignorance and prejudice
and create an educated, informed elec-
torate. Of course, the American university
has aims different from those in England
and on the continent, but Mr. Beloff makes
a valid criticism of our universities when
he says the American student postpones,
because of our curricula and procedure, the
training that will enable him to do things
for himself. He must meet the demand

Too much is left to the university grad-
uate. He needs more specific instruction
that will enable him to compete without
the trial and error methods and without
handicaps that may invite failure. In short,
from the British education viewpoint he
needs what in America is called general
education, It is obvious that so long as we
emphasize specialization without a solid
background of social sciences and human-
ities the graduate must rely upon his own
native ability, resourcefulness and good
luck.

Probably the Jeffersonian idea of educa-
tion, not wholly unlike that of the British
and continental universities, has merit. We
have definitely inclined to the Jacksonian
theory—universal education for everyone
through the primary, secondary and col-
lege grades. If we can provide more self-
criticism and ultimately secure results, we
are definitely on the road of further prog-
ress. The problem in this instance is to con-
vince not only administrators in the ficld of
higher education but also the classroom
teachers. Traditions in education carry
much weight, probably too much.

General education concerns itself with
democracy. . . . There are at least two char-
acteristic facets of democracy—"one, its
creativity, sprung from the self-trust of its
members; the other, its exposure to discord
and even to fundamental divergence of
standards precisely because of this creativ-
ity, the source of its strength” (from “Gen-
eral Education in a Free Society,” Harvard
Report). This comprehensive statement, in
short a definition, explains why democracy
is an institution and as such it is subject to
varied interpretations and explanations.
Whatever American democracy may be, it
must be understood to be defended, and it
must be defended.

American democracy is complex. No one
needs to feel that he must know everything
about it in order to appreciate its blessings
and obligations. There will be a safer
America, however, if a greater number of
its citizens understand more of its democ-
racy. This safer America will be realized,
in part at least, when every intelligent citi-
zen participates in a functioning democ-
racy to his fullest capacity.

This participation need not be a con-
stant activity in which one engages like
members of a football team playing in a
post-season game, but it can be an activity
in which one displays training and ap-
preciation of the importance of the occa-



sion. Such training and appreciation on the
part of democratic citizens come from the
proper education in which they have par-
ticipated.

ENERAL EDUCATION “‘should strive to
Gcnrich society by freeing the people’s
native gifts.” The areas of man’s life, both
as an individual and a member of society,
are the physical world about him, his own
corporate life and his inner visions and
standards. . . .

Some of the advocates of general educa-
ton feel that an efficient program can be
had only when the graduating high school
senior has an appreciation of it. Shall one
say then that both elementary and second-
ary teachers must be prepared to teach gen-
eral education? If this is not done, the col-
lege freshman will have to adjust himself
to a new approach to his courses. Too many
freshmen today are eager to begin speciali-
zation and consequently have to be con-
vinced that there is plenty of time for in-
tensive study in the upper division.

Probably adequate counseling and guid-
ance would be one way of solving the stu-
dent problem, but counseling and guidance
also require sensible, reasonable and sym-
pathetic staff members.

The freshman in college frequently
comes from a secondary school where little
attention has been given the world in
which he lives or any preview of the world
in which he will live. In this case the ap-
proach to general education in the college
curricula will present a problem. If general
education has been a field in the secondary
schools, the college task is not so diffi
cult. . . . The student must come to college
with a mind capable of grasping, holding
and developing useful information. This
quality—a prerequisite—should be devel-
oped in the clementary and secondary
schools.

First, then, these schools must provide
better guidance for good citizenship. . . .
This can be done by making it possible for
teachers to remain longer with pupils—
more than one year. Better pupil records
can be set up since the teacher can study
pupil relationships. Instruction can be
adapted to the pupils’ levels and capacities.

Second, the teaching of democracy must
be a planned program. This involves the
teacher and a library. A few books, but
very few, have been written that explain
democracy other than in abstract terms, It
is often discussed as a way of life which is
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“Children, 100, have handicaps arising
from their home life . . "

tivities. The free flow of ideas—a term now
widely used with reference to international
affairs—can be directed. Time, of course,
is required for this. The wise principal and
teacher can arrange that.

To be sure, not every pupil will equally
discuss or participate. It is not to be ex-
pected. Adults do not engage in discussion
of and participation in activities with
equal ecase and background. Children too
have handicaps arising from their home
life, environment and lack of native ability.
But all can participate to the extent which
Much more may be said about develop-

agreement. Parents, teachers and pupils
can engage in community projects. Cer-
tainly during the war years the sale and
purchase of war-saving stamps and bonds
was a total program in which all three
groups participated with case and effective-
ness. This was an emergency. There is an

ward. This is not a trite phrase but a fact
which needs no detailed .
If proper attitudes are 1




It is not that all students will
‘share eqmlly and with the same apprecia-
‘tion the presentation of views on what con-
stitutes a vigorous development of society
‘in accordance with our traditional goals,
the essentials of good citizenship, and the
training and educating processes of all va-
rieties of talents necessary to carry on our
highly industrialized society. The student
personnel problem in the classroom will
call for ingenuity that is frequently not a
part of the equipment of college professors.

ENERAL EDUCATION demands adminis-

trators, from college presidents to the
departmental chairman, to provide the
proper and continued functioning pro-
grams of good citizenship. The alert fresh-
man knows when he is receiving citizen-
ship training in the classroom. If it is not
found there, he probably knows why but
he cannot do anything about it. So he joins
the crowd that stays in college four years
‘and at commencement receives his degree
just like his classmates. His good sense of
democratic citizenship with which he en-
tered as a freshman has been suppressed
and, therefore, undeveloped. The college
has another alumnus to add to its multiply-
ing thousands. Or he may have had enough
initiative to develop on his own. In that
case he becomes, as a graduate, a potential
future citizen who will soon find his way
to the top, but he knows how he reached
it. The college missed an opportunity to
make him a valuable and able supporter
of its program.

Each year articles appear in widely read
magazines showing the failure of our edu-
cational system. . . . Not all purchasers of
any one of these magazines read the ar-
ticles, but most of them doubtless see the
glaring headlines and, if they are like the
average American, say: “It's about time
something like this is written.”

In addition to the articles on the failure
of education appearing in the popular
magazines, there are plenty in the educa-
tional magazines and journals. This fact,
the writing on the failure of education,
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Born in llinois in 1890, he came
to Oklahoma to graduate from high
school and junior college at Alva.
Afterwards he received degrees from
O. U., Harvard University and the
University of Chicago.

Books written by Wardell include
History of the Cherokee Nation and
Political History of the Cherokee Na-
tion. In 1939 he was chosen by the
Carnegie Institute to study problems
in higher education in the U. S. and
abroad.

Az the University he early served
as assistant to President William
Bennett Bizzell, later became head of
the Department of History. He won,
in 1953, the school's highest honor,
the Distinguished Service Citation.

This article, slightly abridged, was
written by Wardell in 1949. The pas-
sage of eight years has only served
to increase its timeliness.

does not prove that everything is wrong or
that most of our system is wrong, but since
we have a public school system it does seem
necessary that something should be done
to give the public information on the study
and revision of curricula that is pursued
by educators. Furthermore somecthing
should be done to correct our procedures
when they are wrong or lacking in the
scope of learning.

The general criticisms are that our
young people, in secondary as well as in
higher education, are not amply trained in
citizenship, and are not given information
concerning the vocations and professions
that are not open to them, and that in too
many instances poor teachers and inade-
quate facilities kill the incentive to further
study. It is not difficult to see that if more
emphasis were placed upon general educa-
tion some of this criticism would be less-
ened. The problem here is that of finding
teachers or equipping those preparing to
teach, which would be better, who can pre-
sent subject matter in a way that will give
the needed emphasis to general education.

It is not enough to say a general educa-

yet wotkurg on revision or reconversion
and inauguration of new courses should do
so—and with a purpose. Mere change is
not progress. Considerable thought should
be given the personnel of committees that
will study the nceds of curricula. Diag-
nosis and prescription will not cure the ills
of a patient. Following directions and in-
structions will be necessary.

Many colleges and universities have al-
ready introduced programs of general edu-
cation. The few mentioned below are se-
lected because of their geographic locations
and their enrollments.

Individual guidance as one means of gen-
eral education is employed at Sarah Law-
rence College. The first year or two of the
student’s program is given over to explora-
tory courses to determine fields of inter-
est. . . . Here the enrolment is small, about
350, but if the program is good enough for
a month’s study by 100 professors from 67
colleges, including Yale, Colgate, N. Y. U.
and M. I. T, it must have merit.

Good teachers and good procedures are
necessary to promote and execute the gen-
eral education program at Sarah Lawrence.
Dr. Edwin Embree, director of the Julius
Rosenwald Fund, who has studied students
in many American colleges, said: “So far
as my knowlcdge goes, better general edu-
cation is going on at Sarah Lawrence than
at any place in the world today.” The
president, Harold Taylor, is a product of
general education. . . .

America’s social structure is not a hori-
zontal plane. There are depressions and
elevations and they are sometimes sepa-
rated by rather precipitous markings. Our
social structure as represented in the col-
lege classroom may possibly be an undu-
lating plane, but the extremes are there.
The presentation of a program of general
education must be in accordance with
social facts that do exist on the part of stu-
dents.

Chancellor Robert M. Hutchins of the
University of Chicago in a convocation ad-
dress said, “Civilization is doomed unless
the hearts and minds of men can be
changed, unless we can bring about a
moral, intellectual and spiritual reforma-
tion . . . throughout the world. . . . If we
want world peace, a world community and
a world state that will last, therefore, we
must promote a moral, intellectual and

Continued page 30
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‘of administering a general education.

MA.RRIAGES Miss lenny Lou Grimmert, 57
ed, Sherman, Texas, and Clifford Melbourne
James, Jr., Chickasha, were married August 10 in
Sherman. He is a student at O. U,, and they have
made their home in Norman.

Miss Carolyn Rae Williamson, *57ed, Ada, and
John Martin l?-urmo, 57bus, Henryett, were mar-
ried in August in Ada. They have made their
mhunektﬂwmwherehztsano U. law stu-

Miss D’Arline Burk Robinson, "57ba, Okla-
homa City, and Brent Lowell McDonald, Midland,
Texas, were married August 24 in Oklahoma City.
They have made their home in Lubbock, Texas,
~where he is enrolled in Texas Technological Col-

Miss Wynona Mae Shrader, Cache, and Rich-
ard C. Gaworski, 57bus, Fairmont, Minnesota,
were married June 15 in Lawton. They have made
their home in Sand Springs. He is employed by a
certified public accountant firm, Peat, Marwick,

Mitchell and Company of Tulsa.

Miss Barbara Sue Fahl, '57, Oklahoma City,
and Geren Willard LaMonk, 57, Palmdale, Cali-
fornia, were married June 29 in Oklahoma City,
‘where they have made their home.

- Miss Luclla Lambert, '57ed, Lexington, and
Curtis. m 57, Purcell, were married

thn’isaqmibndmwﬂl not wai:ascorc
of years for an answer. .

i" THE PROCESs of reconverting from a

war to a peacetime schedule, Yale Uni-
versity, in 1946, introduced four new pro-
grams of study. A summer reading pro-
gram became an integral part of the regu-
lar curriculum with regular examinations
at the end of cach vacation. New programs
in the fields of Far Eastern and Russian
studies are offered for the first umc at the
undergraduate level. The “intensive™ meth-
od of language study is used in the lan-
guage courses. The fourth field is “Ameri-
can Civilization” for both undergraduates
and graduates. This program cuts across
departmental lines.

West Virginia University instituted in
the school year 1948-49 a complete pro-
gram of Integrated Studies. . . . This pro-
gram, which is optional, is designed for
lower division courses and consists of four
introductory general courses: Humanities,
social sciences, biological sciences and phys-
ical sciences. Completion of two years’
work in the four fields qualifies the stu-
dent for the degree of associate in arts. Ar-
rangements can be made whereby one
major course may be started in the fresh-
man year and at the end of four years the
baccalaureate degree may be obtained.

It is generally observed that in prac-
tically every college or umvr.'rsuy where a
program of general education is instituted
uwmdcnmnmn;mﬁknuamipmm:ﬁr
consideration arise. Of course not in-
stitution of higher learning has all thess
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