
The Universal in University
American colleges are attracting students from other countries in

growing numbers. The two following articles examine the phenomenon.



The world bordered
students from fifty

OU's FOUR HUNDRED

AVE you ever heard of a universi-

tv where the student body was given

the opportunity to travel without cost

to 50 countries of the world? This is

the fortunate position of the student

body at the University of Oklahoma,

and the opportunity is made possible
without even leaving the campus . The
answer to the riddle lies in the fact

that there are currently 400 interna-

tional students enrolled at the Univer-
sity from 50 countries of the world.
"These students are eager to know
America and are also eager for Ameri-
cans to know their countries. This
makes it possible for a student from
Oklahoma City to walk down the main
street of Bangkok or Beirut or to talk
with an Egyptian about President
Nasser or a Japanese student about
Hiroshima. The resulting cross-cultur-
al exchange of ideas is what puts the
"universal" in university . Whether
chatting over a cup of coffee or visit-
ing during an International Club
meeting, American students are privi-
leged to share ideas with people of
other lands. Of course this can some-
times be quite painful, as when a Pan-
amanian student argues for the right
of Panama to joint operation of the
canal . This causes students to consid-
er more than just one alternative and
often results in a careful study of
many aspects of important problems
which might otherwise be ignored.

There are many reasons why inter-
national students are attracted to the
United States. Traditionally students
have traveled to foreign lands seeking
the adventure in learning . These mo-
tives still predominate, but in addition
many institutions, companies and
governments sponsor international
students in the United States . For ex-
ample, fully one-half of the interna-
tional students at OU are studying
engineering . However, it is encourag-
ing to note that large numbers of inter-
national students study in the humani-
ties and social and political sciences .

It is commonly believed that inter-
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national students invariably come

from rich, upper-class families . This

is becoming less and less true, partly
because of rapidly expanding U.S .
and home country scholarships and
in part because work opportunities
for international students in the
United States . The federal govern-
ment alone sponsors 15 percent of all
international students in this country,
and home governments sponsor an-
other five percent. This leaves the bulk
of our international students on their
own . Interested persons in the U.S .
and home countries provide some as-
sistance, as do foundations, business
concerns and other groups . However,
the bulk of support must come from
parents and part-time work during
the school year and full-time work
during the summer. It is a rare inter-
national student indeed who receives
his entire support from home, even
if he comes from an upper-class fam-
ily. since the cost of living in the
United States is higher than in most
countries, and the home country cur-
rency suffers when it is exchanged for
dollars. There is a little noted advan-
tage to the United States regarding
financing of international students .
During the 1962-63 school year inter-
national students spent over $125
million here of which 575 million was
forwarded to the United States from
foreign countries. Federal government
sponsorship of international students
totaled $20 million during this period .
International students in Oklahoma
alone contribute over $2 million a
year to the economy of the state. One
can readily see that the exchange stu-
dent program is not by any means to
be considered strictly as foreign aid .
In fact . only about one-half of one
percent of the foreign aid program is
directed toward the exchange student
movement.
One would like to think that the

primary advantage of having interna-
tional students on a campus is the op-
portunity for these students to attain

larger than you may think :
broad cultural perspective
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their personal goals and indirectly to
give the U.S . students a chance to
broaden their knowledge of the world
through first-hand interaction with in-
ternational students . The home coun-
tries also receive many advantages .
The training provided international
students is perhaps of more long-term
assistance than any other form of aid
since it helps form the necessary base
for developing countries to become
self-sustaining. There are also poten-
tial long-term benefits since many of
the students will be leaders of their
countries in the future .

At OU we are fortunate to have an
International Students Hospitality
Committee under the chairmanship of
Mrs. George L. Cross. This commit-
tee is composed of about 70 Norman
families who are assigned an interna-
tional student for a full school year.
The student is included in regular
family activities on an average of
once a month . In addition, the com-
mittee sponsors an activity once each
semester for all the international stu-
dents on campus . This informal ap-
proach which stresses the cultivation
of friendships in depth has been found
to be much more effective than occas-
ional mass meetings such as teas and
coffees. Since international students
are in a strange environment, it nat-
urally takes them awhile to warm up,
and continued association with the
same family with no effort at fanfare
makes for a more lasting and fruit-
ful relationship .

Along this same line, it is very flat-
tering to international students when
Americans participate in activities
organized by the international stu-
dents themselves . At OU there are
eight international area student clubs:
Pakistani Students Association, Arab
Club, Indian Students Association,
Iranian Students Association, Chinese
Students Association, Spanish Club,
Korean Students Association and
Union of African Students . Their

Continued on page 32



Although These nine of OU's Four Hundred represent a diversity of
countries and cultures, They, like most foreign students . have sev-
eral Things in common : They are bright, serious students with
high academic achievements. They speak fluent English . They have

1/ . ,,

adjusted, not without difficulty in some instances, To American
ways and . in particular, To our exotic, hamburgerish food habits .
Well informed about American and world affairs, They are eager for
and responsive To contact with Americans and with one another .

PHOTOS "T JOHN CRELLY



Foreign Students in the United States

PROBLEMS AND POTENTIAL
NVhat are the goals and purposes of the educational interchange in our universities?

F fOREIGN alumni are now being
generated by American colleges
and universities at the rate of

about 15.000 annually. Those who
finish their studies this June will rep-
resent approximately one fourth of all
the foreign students registered . The
present enrollment of foreign students,
some 64,000, is five times the pre-
World war II figure ; and the national
trend points to 125 .000 or more in
our institutions of higher education
by 1970 . This development, along with
the migration of our students abroad,
is one of the important new dimensions
in American higher education.

Despite this sizable number of for-
eign students in the United States,
their proportion to our total student
enrollment remains small-in 1963,
only 1 .6 percent. In Western Europe,
the percentage of foreign students in
universities is already 20 percent and
is still climbing . True, some of our uni-
versities are moving toward this fig-
ure ; in 1963, 17 percent of Howard
University's students, 13 percent of
M.I .T.'s, and 9 percent of Harvard's
were foreign. It should be noted, in
passing, that the traffic in students
moves not only one way. Last year,
American students some 16,000 in
all-were scattered through 411 insti-
tutions in 60 countries.
What are the goals and purposes

of the educational interchange? This
depends on whether one takes the
viewpoint of the government, of the
educational institution, or of the in-
dividual . The U.S . government, in its
promotion of interchange programs,
stresses the importance of strengthen-
ing bonds of international understand-
ing. The foreign country is looking
for means to educate, since it needs an
almost unlimited number of trained
men and has limited or inadequate ed-
ucational facilities . The educational
institution is looking for high-quality
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students, whether they come from
Minnesota or Mozambique, and ex-
pects its training of scholars will serve
the general welfare of people both at
home and in other countries. The stu-
dent's goals may he national : normal-
ly he is committed to building up or
improving his own country . But they
may also be personal-to make a liv-
ing, to escape from a difficult situation
in his own country, or simply to learn
more than he already knows. These
goals are, of course, not mutually ex-
clusive ; the individual and the insti-
tution may share some of them and
often do. But, shared or not, they must
all be taken into account in deciding
who should be educated and for what
purpose.
There is always a question of wheth-

er or not this flow of ideas between
either countries or individuals in-
creases understanding between them,
and whether or not this, in turn re-
sults in liking for one another. But it
is also relevant to ask whether mutual-
ity of emotional feeling matters. A
foreigner's understanding of us should
lead him to a proper assessment of our
goals, our motives, and our likely be-
havior ; this in turn should lead him
to deal realistically with us. At this
point in history, perhaps we should
he less concerned about whether we
areliked and more concerned that peo-
ple of other countries understand what
we mean, so that we minimize the risk
that they will incorrectly estimate our
intentions . While we would like to be
understood, even to be loved, we
should perhaps be satisfied to be real-
istically appraised.
For the individual, there may be real

questions about the results of the
cross-cultural experience . It maymake
him dissatisfied with being a citizen
of one country, and disposed to be-
coming a citizen of the world. A
world-citizen hasbeen described as be-
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ing : (1) a professional whose ideas
encompass more than a single system
of education or a single professional
field ; (2) a bilingual person whose
native language depends on where he
is located and to whom he speaks ; (3)
a citizen of the world affected only by
decisions that have to do with interna-
tionality ; and (4) a person whose
human relationships are limited only
by the extent of the family of man.
When students from differing cultures
come to a new land . obviously there
are problems involved for both the in-
dividual who comes and the family he
often leaves behind : for both the per-
sonnel that staff the university he
joins and the community in which it
is located .
We now have rather good evidence

that what happens is stmnctimes shock-
ing, that while the path to a success-
ful educational experience in the
United States looks and sounds de-
ceptively easy, for many foreign stu-
dents it is surprisingly difficult . Some
would have us believe that the entire
interchange effort should be aband-
oned, that as high as 50 percent of our
foreign students return home disliking
America and its inhabitants. Yet the
failure rate of foreign students as
gauged by academic criteria is low,
10 to 1 S percent at most, and on the
really important questions Are you
satisfied with your training here? Do
you feel your training will lead to a
better job? Nt'ere you accorded fair
treatment in the college you attended
and in the community where you
lived?--all measurements we have yet
devised show a high level of satisfac-
tion among 70 to 80 percent of those
queried.
When we consider that undergrad-

uate degrees require four or five years
and graduate degrees at least as long.
the miracle is that so many foreign
students carry through with their
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here, they have the fortitude to com-
plete the degree . Often they are lonely,
no matter how friendly the surround-
ings. Often they are discouraged, as
is every student who faces hardwork-
ing and brilliant competitors . And of-
ten they are anxious and ill at ease,
no matter how long or intense their
U.S . experience. Acid the difficulties
that a strange language brings and the
idiosyncrasies of a new educational
system, and you marvel at these

mod-ern-day explorers . Itis one thing to
read and speak a second language for
everyday usage, it is quite another
task to compete for marks with native-
born Americans schdxoled in use of the
language since infancy, untroubled by
the need to translate and then retrans-
late the unfamiliar word or phrase-
and all this at a pace that leads one to
believe that the instructor must think
each new day is his last .
Then there is the shock of facing the

really puzzling realities of another
culture, a culture where it appears to
the foreign student that measuring
time is more important than under-
standing them, and where taking ac-
tion seems more important than decid-
ing whether the action is appropriate .
Anthropologists refer to this as cul-
ture shock. The cues to behavior,
those elements of the environment
which surround us with so comfortable
a sense of well-being because we
know what we are doing, are suddenly
replaced by nagging doubts that no
one can fully understand unless he has
himself experienced them .

just as the foreign student is about
to conquer and control these symp-
toms of his mind's reaction to the new
and unfamiliar, he faces them all over
again in new form as he prepares to
return home . Now he finds that he is
overtrained, that in his own country
there is neither the equipment to do
the job nor the need to have the job
done with such careful precision at
such heavy expense . He learns that
the problems of the host country were
not really the same as those of his own
and that he must make major conces-
sions in adapting his plans for revolu-
tionizing an industry or changing a
teaching method .

For the educational institution the
acceptance of the foreign student
poses other problems . Shall the over-
seas student be given special atten-

tion of resources as we attempt to
serve students from our own country
and our own area and at the same time
respond to the importunity of indivi-
duals and agencies who want our aid
in educating the world? Do we accept
students from other countries on the
basis of an agreed-upon plan- for ex-
ample, from a single area of the world
in order to increase our proficiency?
Do we give attention to training for-
vign students in selected fields only?
In the United States . the autonomy of
educational institutions requires that
cooperation in this kind of manage-
ment be attained only by voluntary
agreements . Thus. at the moment, our
educational institutions are often com-
peting with one another in the same
fields and for nationals of the same
countries.

G,overnment and private agencies
alike seek to use the educational insti-
tutions to accomplish their own aims .
When these aims are consistent with
university aims, no problem arises .
State educational institutions in parti-
cular may find it difficult to convince
their constituents that new concepts of
the limits of service and responsibility
need to be accepted, that universities
may best serve their local interests by
performing national and international
service . Is it possible that our concep-
tion of service and of the importance
of the welfare of all mankind can be-
come broad enough to lead us to ac-
cept all those who are qualified to re-
ceive training in our institutions with-
out concern for whether they finally
perform their work in the United
States . in their home countries . or in
any country of the community of free
nations?

If, as is frequently the case, the
more spectacular products of the in-
terchange of persons are quietly over-
looked then it is easy to understand
why the many small but significant
changes in outlook and methods es-
cape attention . There also are im-
provements in the effectiveness of ed-
ucational interchanges to be found on
a number of campuses and in a num-
ber of communities across our coun-
try . For example . American students
are making serious efforts to overcome
their inability to communicate at an

effective level with their more politic-
ized foreign student counterparts.

This is being done through formal and

American students, beginning as fresh-
men, study more intensively their own
culture, then the process and problems
of cross-cultural education, and finally
an area of the world, familiarizing
themselves with the problems of stu-
dent life and the leadership provided
by the students there .

As a resource for teaching, the
foreign student is being used in an
ever-increasing circle of planned pro
grams. These programs involve high-
ability high school students interested
in the social sciences and provide
realism for their classroom and extra-
curricular experience. When an Afri-
can student from Northern Rhodesia
or Uganda talks about the political
future of his country, it is likely to
have more impact than when an Amer-
ican does it .
At the level of human relationships

and social action, some persons have
found it possible---often for the first
time--to accept as inconsequential
the differences between individuals as
accentuated by foreignness, and even-
tually to move toward an affirmation
of the importance of our likenesses ir-
respective of race, color . or creed.
There seems little doubt that a sub-
stantial share of our concern for racial
injustices, and of the urgency which
goads us to solve the problem . stems
from the reaction of our foreign stu-
dents to our practices of discrimina-
tion-practices that are sometimes
imposed on these guests from overseas .

Looking ahead into the 1970's one
can be sure that the interchange of
students will bring its share of innova-
tions and surprises . The report of the
Committee on the University and
World Affairs, issued in 1960, saw
these changes taking place in four
broad general areas:

1 . Curricula will change so that
American students will be edu-
cated more and more in courses
based on knowledge from world-
wide traditions of history and
culture .

2 . Numbers of foreign students. in
higher education in the United
States will so increase that few
American students will be like-
ly to miss the personal experi-
ence of working and living with
them .

3 . Faculty members of U .S . uni-
Contiaaed on page 32



Problems and Potential
Continuedfrom page 7

versities will spend a sizable
portion of their teaching careers
in service overseas or in train-
ing those who will see service in
other lands--Americans going
abroad or foreign student_~
studying in the United States .

4 . Business executives, the mili-
tary, professional men, and the
community at large-through
travel, through local contracts,
and in the performance of their
normal duties-will spend a
larger proportion of their time
dealing with problems that call
for knowledge and skill in
world affairs.

Graduates of universities are al-
ready- involved in changing their view-
point from a local and regional one
to one that is national and internation-
al in scope. In the realm of curriculum
changes, for example, the University
of California is now operating four
overseas centers where its students
may, under the guidance of selected
faculty members from California and
the cooperating university, receive in-
struction that will make them bilin-
gual . bicultural, and probably multi-
national . (3lulti-national, since it ap-
pears that the cross-cultural experi-
ence, when successfully undertaken,
stresses elements of commonality to
the extent that the knowledge gained
has transfer value when the recipient
moves to a new and different culture.)

Thus, it may not be too preposter-
ous to envisage the clay when the pres-
ence of the foreign student on every
campus is commonplace ; when every
student spends at least one year of his
four-to-six-year college career in an
international institution ; when the
student will receive not a degree from
Harvard, the University of Paris, or
Bombay, but a certificate of profes-
sional accomplishment issued by a
certifying body acceptable to all mem-
ber universities in whatever country.

Assuming these ideas have validity.
what can and should be done to im-
plement them, and how do those of
us interested in higher education di-
rect this transformation instead of be-
ing overwhelmed by it? Some possible
patterns of cooperative action are al-
ready emerging . Groups of universi-
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together to provide mutually agreed-
upon concentrations of strength in

each of the several institutions which

can be used for the benefit of students

in all the institutions of the group .
Consortia of colleges and universities
are being established to meet the de-
mands and requirements of the educa-
tional development of an entire nation
or continent.
The several problems we face as we

move into this exciting period of de-
velopment include the need to counter
the little red schoolhouse mentality,
lay to rest the myth that bigness neces-
sarily means lack of personal attention
or lack of quality, and convince the
public that the product will be worth
what it costs in tax dollars.

just as the little red schoolhouse
became a sacred cow to be preserved
at all costs when educational leaders
sought to consolidate school districts
in order to upgrade the level of educa-
tion, so may well-meaning but unin-
formed faculty, students, and alumni
rally to guard institutional autonomy
and excellence against those who
would suggest that University "X"
should specialize in work with foreign
students from nation "Y" in fields A,
B, and C. Yet it is clear that if we are
to avoid widespread mediocrity in the
interchange effort exactly these kinds
of choices will need to be made. And
deciding to allocate and share respon-
sibility commits us to the concentra-
tion of power and to the numbers of
students that we instinctively reject .
The costs of internationalizing edu-

cation are high ; yet we cannot afford
not to meet those costs. At every level
of the educational ladder we must
train students who know their own
educational system and cultural heri-
tage and its strengths and weaknesses ;
students whose educational back-
ground includes the study of anthro-
pology and of comparative education,
and who cultivate the skill to make
relevant comparisons among systems
and have the courage to take the ac-
tions needed in the light of the com-
parisons made . N%'hether the money
comes from private, local, state, or
federal sources is really of little con-
sequence . Federal initiative certainly
seems proper, since whether curricul-
um will be internationalized is not a
decision that local or state authorities
should make for their city or area .
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decision .) And, since our educational
relationships, as visualized here, ex-
tend beyond the borders of the United
States and the national interest is at
stake, the Federal government must
expect to underwrite the basic cost of
the job.
one would hope that the far-flung

alumni of American educational in-
stitutions would take a major role in
seeing that these goals are accepted
and implemented, for among their
numbers in every country are legisla-
tors, heads of governments, college
presidents, and executives of corpora-
tions. Their business associates, their
friends, and their families are inter-
national and intercultural in character
and the international dimension is
ever-present in their lives . Let us hope
they are now ready to assume leader-
ship in pressing for an international
dimension in educat ion everywhere .

The author is associate professor of

education and director of the office of

the adviser to foreign students at the
University of ,11innesota.

OL"s Four Hundred
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programs are interesting and informa-
tive . American students and towns-
people are always welcome at the
meetings . IS feel that anyone inter-
ested enough to attend one of their
meetings is someone really special. IS
typically respond warmly to sincere
interests but see very quickly through
efforts to exploit them . They are parti-
cularly- shy about being put on display.
by being asked to perform or to appear
in their "native costume." They also
resent interest which is motivated by
a desire to "help those poor people ."
Those who are accepted most readily
by IS are persons who befriend them
just for the joy and satisfaction of as-
sociating with others . Interest does
not have to be motivated by humani-
tarianism, interest in international
understanding or other lofty purposes .
In short, if you like stimulating con-
versation, crisp discussion-even ar-
gument-and wish to get a well-bal-
anced view of the people of our world
and what they believe in, then we'll
see you at International Club meeting
Friday night .
The author is coordinator of inter-

national exchange in the office of stu-
dent affairs at OU.




